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Introduction

First, this paper will explain the Master of Applied
Indigenous Knowledge (MAIK) programme. Second, this
article will describe COVID-19. Third, this paper will
outline the impacts on COVID-19 on tertiary education.
Fourth, and finally, this article will present and explain
the MAIK online learning plan that we are using from
March to teach the MAIK programme in response to
COVID-19.

MAIK programme

MAIK is a programme that acknowledges the
expertise of Indigenous practitioners in particular fields
of knowledge and guides them through the process of
writing a 15,000-20,000-word Exegesis and completing a
practice and research-based Project that meaningfully
contributes to the development of their Indigenous
communities.
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The programme aims to inspire graduates to

demonstrate the following:

Show evidence of advanced knowing in a
specialist area of Indigenous Knowledge
Understand and apply sophisticated theoretical
knowledge including Maori principles and
philosophies (or other Indigenous equivalent )
Critically evaluate the findings and discussions
from relevant literature and life experience
Rangahau, analyse and wananga from evidence
Independently self-reflect on all aspects of
learning and practice

Transfer and apply knowledge to new situations
Engage in rigorous intellectual analysis, critique,
and problem solving

Contribute to an Indigenous community through
completion of a community-based project; provide
leadership within a specific field, and modelling of
principle-based practice

Pursue lifelong learning, either community based
or at a doctoral level within a field of Indigenous
knowledge

Pursue individual excellence for collective
success, generating a holistic methodology (Te
Wananga o Aotearoa, 2019, p. 8).

MAIK is made up of five papers known as Konae Ako.
There are four papers in year one and one paper in the
second and final year. The Konae Ako are as follows:

Mohiotanga—Experience and Knowledge Production
(Year 1)

In this konae ako tauira will explore the nature of
knowledge (epistemology) and critically evaluate the way
that tacit knowledge (knowing gained through direct
experience) influences practice. Tauira will examine the
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intergenerational transfer of traditional knowledge and
the preservation of Indigenous ways of knowing and will
position themselves as Indigenous practitioners within
their specialised field of practice. At the completion of this
konae ako, tauira will develop and present a holistic
model of understanding that reflects their practice (Te
Wananga o Aotearoa, 2019, p. 12).

Matauranga—Thought and Knowledge Production
(Year 1)

In this konae ako, tauira will deconstruct their practice
with reference to underlying Maori/ Indigenous
principles and values, and compare and contrast these
with other Indigenous practitioners. Tauira will critically
evaluate a range of Indigenous models/ frameworks
related to Indigenous thought and develop their own
distinctive principle-based model of practice (Te Wananga
o Aotearoa, 2019, p. 23).

Maramatanga—Wisdom and Knowledge Production
(Year 1)

This konae ako will provide tauira with the skills and
knowledge to formulate and interpret values and ideas of
knowledge through philosophical inquiry. Tauira will
explore philosophy with the intent of critiquing ethical
issues, logic and debates about the nature of indigeneity.
In this konae ako, tauira will synthesise information from
literary, oral and/or visual sources to support a
Maori/Indigenous philosophical position that relates to
field of practice (Te Wananga o Aotearoa, 2019, p. 34).

Mauri Ora—Well-being, Knowing and Transformation
(Year 1)

In this konae ako, tauira will design an Indigenous
community-based rangahau project that will be
implemented in Konae Ako 5. This konae focuses on
specific aspects of Indigenous rangahau design including
the selection of a relevant rangahau topic, constructing
pertinent rangahau questions, identifying appropriate
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rangahau approaches, and outlining the tikanga
rangahau (ethical) considerations associated with
Indigenous rangahau. Tauira will develop a Kaupapa
Proposal and complete a Tikanga Rangahau (ethics)
application as part of this konae ako (Te Wananga o
Aotearoa, 2019, p. 43).

Maumaharatanga—Applied Indigenous Knowledge,
Project and Exegesis (Year 2)

This konae ako is the pinnacle of tauira knowledge and
practices in He Waka Hiringa: Master of Applied
Indigenous Knowledge. It provides the vehicle to apply
and evaluate learning within the context of an applied
project connected to indigenous epistemology and an
indigenous community. At the end of the konae, tauira
will present their taonga tuku iho and communicate the
findings of their projects. Tauira will also produce a
written report (an exegesis) as part of this final konae ako
(Te Wananga o Aotearoa, 2019, p. 53).

In line with Maori and Indigenous values, the MAIK
degree is normally delivered face-to-face through noho
marae (five-day teaching and learning intensives) along
with weekly tutorials. However, the growing impacts of
COVID-19 will change the way the programme is
delivered as the world comes to terms with using and
developing new ways of teaching and learning.

COVID-19

COVID-19, as it has been named by the World
Health Organization, comes from the same group of
viruses that caused SARS—severe acute respiratory
syndrome—and MERS—Middle East respiratory
syndrome (Hageman, 2020). Coronaviruses are common
around the world and are named for their crown-like
“surface projections” (Hageman, 2020). It is recognised
that COVID-19 started in Wuhan, China, and has been
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connected to an animal market there, inferring zoonotic!
origins (Hageman, 2020; Koenig et al., 2020; Sun et al.,
2020; H. Wang et al., 2020; Xiao et al., 2020). Viruses like
COVID-19, Hageman (2020) argues, are “host specific
and can infect humans and a variety of different animals
as well” (p. 99). COVID-19 presents as “fever, non-
productive cough, and respiratory distress” (Hageman,
2020, p. 99). In addition to the symptoms listed by
Hageman (2020), H. Wang et al. (2020) opine that
“[p]atients have clinical manifestations, including fever,
cough, shortness of breath, muscle ache, confusion,
headache, sore throat, rhinorrhoea [runny nose], chest
pain, diarrhea, and nausea and vomiting” (p. 1).
Negahdaripour (2020) asserts that “implementing
preventive strategies and the collaboration of countries
around the globe are of the utmost importance to lower
the threat of COVID-19” (p. 82). Concerning the control
of COVID-19 transmission, Anderson et al. (2020)
contend:

Individual behaviour will be crucial to control the
spread of COVID-19. Personal, rather than
government action, in western democracies might
be the most important issue. Early self-isolation,
seeking medical advice remotely unless symptoms
are severe, and social distancing are key.
Government actions to ban mass gatherings are
important, as are good diagnostic facilities and
remotely accessed health advice, together with
specialised treatment for people with severe disease

(p- 3).

Some governments have issued strict containment
measures such as closing borders (Lautensach, 2020).
Also, the development of a vaccine has begun in some
countries (Anderson, et al., 2020; McAleer, 2020).

1 Referring to diseases transferred from animals to humans (Shao et al.,
2011).
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However, “[n]o vaccine or effective antiviral drug is likely
to be available soon” as this “will take time and we are
probably a least 1 year to 18 months away from
substantial vaccine production” (Anderson et al., 2020, p.
2).

To reduce the spread of the virus, The World Health
Organization (2020) recommends that all people follow
good hand and respiratory hygiene, maintain social
distance, avoid touching mouth and nose, and self-
isolation if sick. With this in mind, as well as the
responses within the tertiary education sector
internationally and nationally, our Auckland-based
programme moved quickly to prepare to teach MAIK
online.

COVID-19 and tertiary education

On Saturday 21 March, Prime Minister Jacinda
Ardern announced a four-level COVID-19 alert system.
As of 21 March, our country was placed at Level 2. As a
result of the developing COVID-19 situation and
accelerated by the Prime Minister’s announcement of the
alert system, universities and other tertiary institutions
around the country are very quickly developing plans for
moving to online learning.
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Figure 1. New Zealand COVID-19 alert levels (adapted from
Unite against COVID-19, 2020, 21 March, n.p.).

Houlden and Veletsianos (2020, Mar 13) maintain
that COVID-19 will force universities to switch to online
classes. The virus, they argue, “has revealed
vulnerabilities in post-secondary systems around the
world” (n.p.). Certainly, it is apparent that “society needs
flexible and resilient education systems as we face
unpredictable futures” (Houlden & Veletsianos, 2020,
Mar 13, n.p.). The unfolding COVID-19 situation provides
for educators “a chance to carefully examine educational
technology in acute, crisis-driven contexts” (Houlden &
Veletsianos, 2020, Mar 13, n.p.). Houlden and
Veletsianos (2020, Mar 13) assert that although the shift
to online teaching and learning will result in a “massive
increase in working hours”, at least initially, the
outcomes “for some educators and some students so far
are promising” (n.p.). Indeed, the following three
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considerations about the shift to online learning,
identified by Houlden & Veletsianos (2020, Mar 13), are
relevant to MAIK:

o Effective adaption to rapidly changing
circumstances

e Preparedness

e A willingness to collaborate and offer care and
support.

MAIK plan for online learning

As a result of the burgeoning COVID-19 situation,
the Auckland-based Kaiako of the MAIK programme
taught at Te Wananga o Aotearoa in Mangere are
prepared to move many aspects of the programme
online—a decision based on international trends,
research, and the abovementioned announcement from
Prime Minister Jacinda Ardern. In line with Houlden and
Veletsianos (2020, Mar 13) we are effectively adapting to
rapidly changing circumstances, we are in a constant
state of preparation, and we are more than willing to
collaborate and offer care and support to our Tauira in
new ways.

ENGAGE TAUIRA ONLINE PROVIDE ONLINE
VIA MULTIPLE PLATFORMS ~ DELIVER CONTENT I:1 FEEDBACK
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Figure 2. MAIK Online Learning Plan
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The MAIK online learning plan begins with the Tauira and
ends with Tauira achievement. The following are the steps
we will take to ensure Tauira achievement and success:

Curriculum

Kaiako will ensure that curriculum requirements
and learning outcomes are expressed online in novel,
innovative, and appropriate ways.

iAkoranga (Moodle)

Kaiako will upload content to iAkoranga—a
rebranded version of Moodle—and will create learning
activities that engage Tauira. Moodle allows for a range of
activities—those relevant to MAIK have been included in
the list below—to take place online. We will use these
activities to support and enhance the learning of our
Tauira:

Assignments
Enable teachers to grade and give comments on
uploaded files and assignments created on and off line

Chat
Allows participants to have a real-time synchronous
discussion

Choice
A teacher asks a question and specifies a choice of
multiple responses

Database
Enables participants to create, maintain and search a
bank of record entries

Feedback

For creating and conducting surveys to collect
feedback
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Forum
Allows participants to have asynchronous discussions

Glossary
Enables participants to create and maintain a list of
definitions, like a dictionary

Lesson
For delivering content in flexible ways

Quiz

Allows the teacher to design and set quiz tests, which
may be automatically marked and feedback and/or to
correct answers shown

Survey
For gathering data from students to help teachers
learn about their class and reflect on their own
teaching

Workshop
Enables peer assessment (Moodle, 2019, 28
December, n.p.).

Online training

Kaiako will provide Tauira with ongoing support
and training around how to use iAkoranga effectively to
support and enhance learning. As other online platforms
are engaged with, Kaiako will disseminate knowledge and
training to Tauira to prepare them for learning in new
ways.

Deliver content

Kaiako will deliver content to Tauira and teach
using online platforms such as Zoom, Facebook live,
Google Classrooms, YouTube channels, and other ways.
Of course, iAkoranga, is likely to remain as the base
platform of online learning for the MAIK programme.
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Remain flexible & create community

Kaiako will remain flexible to changing
circumstances and will adapt delivery modes and
methods as circumstances dictate without compromising
learning outcomes. Kaiako and Tauira will build an online
learning community where learning outcomes are
achieved and celebrated.

Online marking

Kaiako will receive assessments from Tauira via
iAkoranga. Tauira will receive results—including
assessment with Tracking Changes notes and a
completed marking schedule—via iAkoranga. Concerning
the requirement for in-class presentations, these will be
substituted with recorded presentations; Tauira may use
their preferred method of recording their presentations
which will then be submitted via iAkoranga.

Provide online 1:1 feedback

Kaiako will provide 1:1 feedback to Tauira via Zoom
and in other ways. Ongoing feedback and communication
will be critical to ensuring Tauira achievement.

Conclusion

This paper explained the MAIK programme. This
article described COVID-19. This paper outlined the
effects of COVID-19 on tertiary education. Finally, this
paper presented and explained the MAIK online learning
plan that we are using from March 2020 to teach the
MAIK programme in response to COVID-19. As the effects
of COVID-19 are becoming more apparent, the tertiary
education sector needs to prepare to respond to shifting
circumstances to ensure that Tauira continue to achieve
despite the global pandemic crisis. While there is no
certainty around how long COVID-19 will impact upon
tertiary education, the silver lining for MAIK is that we
have been pushed to discover and employ different ways
of teaching and learning and in so doing we expand our
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teaching practice and prepare ourselves for the future of
tertiary education.
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