BYRON RANGIWAI

Facebook as a substitute for kanohi ki
te kanohi in the Master of Applied
Indigenous Knowledge programme at
Te Wananga o Aotearoa in Mangere

This paper will explain the importance of kanohi
ki te kanohi and how Facebook has been used as a
substitute for kanohi ki te kanohi in the Master of Applied
Indigenous Knowledge (MAIK) programme at Te Wananga
o Aotearoa in Mangere. This paper will provide some
examples of how Facebook has been beneficial to the
MAIK programme.

Because of COVID-19, the Master of Applied
Indigenous Knowledge (MAIK) programme was forced to
go online, despite being based within and operating from
a Maori and Indigenous educational context, which
requires the practice of kanohi ki te kanohi. Due to the
effects of COVID-19, Facebook was used as a substitute
for kanohi ki te kanohi as a means of supporting MAIK
students.

In Maori cultural tradition, kanohi ki te kanohi is
critical to relationships (O’Carroll, 2013). The physical
practice of kanohi ki te kanohi sustains strong kin
relationships (Mead, 2016) and is the foundation for
many tikanga (O’Carroll, 2013). “Maori have long been
early adopters of communications technologies”,
O’Carroll (2013, p. 271) argues, and digital technologies
are no exception.

Byron Rangiwai is a lecturer in the Master of Applied Indigenous Knowledge
programme in Mangere.



2 ‘Facebook as a substitute for kanohi ki te kanohi’

Keegan (2000) contends that the Internet affords
a virtual space for Maori to share information: “I believe
the single greatest factor in the explosion of the Internet
was and is peoples’ ability to share” (p. 1). While the
practice of kanohi ki te kanohi is essential to Maori
society, Keegan (2000) claims that new technologies
reduce the distance between people by permitting virtual
forms of kanohi ki te kanohi to take place. Rather than
weaken the cultural practice of kanohi ki te kanohi—
which Keegan (2000) describes as a proverb—digital
technologies “makes this proverb even more applicable!”
(p. 1).

“Kanohi ki te kanohi”, O’Carroll (2013) opines,
“sits at the centre of Maori concepts and practices around
communication” (p. 4). Digital technologies, therefore,
allow Maori to shift “kanohi ki te kanohi practices and
rituals to the virtual space to empower their people with
the ability and access to participate and engage”
(O’Carroll, 2013, p. iii). Indeed, the rituals of tangihanga,
for example, “are increasingly applied in virtual spaces as
technology continues to advance” (O’Carroll, 2015, p.
201).

The Master of Applied Indigenous Knowledge
(MAIK) is a two-year programme that acknowledges the
expertise of Indigenous practitioners in particular fields
of knowledge and leads them through the process of
writing a 15,000-20,000-word exegesis and realising a
research-based project that meaningfully contributes to
the development of their Indigenous communities
(Rangiwai et al., 2020). As the programme is based in a
Maori and Indigenous knowledge context, kanohi ki te
kanohi, is integral to learning. Indeed, the programme is
normally delivered through noho marae and tutorials.
COVID-19, however, has been a significant challenge to
education and learning (Crawford et al., 2020; Daniel,
2020; Handel et al., 2020; Naciri et al., 2020; Toquero,
2020; Usak et al., 2020) and face-to-face learning, in
particular, became a threat to health (Murphy, 2020). As
a result, learning moved online very quickly (Alawamleh,
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2020; Daniel, 2020; Héndel et al., 2020; Sandars et al.,
2020) on an unproven and unmatched scale (Burgess &
Sievertsen, 2020).

Sir John Daniel (2020) avows that the COVID-19
emergency is not the time for institutions to implement
complicated distance learning plans but instead that
educators should be encouraged to “work with what they
know” (p. 3). I am an avid Facebook user, and it is a
platform that I know. As a lecturer in the MAIK
programme, Facebook has been one of the most powerful
tools that I have used in my teaching practice. While
standard tools such as the institutional learning
management system (iAkoranga) and Zoom have
facilitated formal digital learning, Facebook has been
used as a substitute for the practice of kanohi ki te
kanohi. O’Carroll’s (2013) research shows that Maori
have used social media as a substitute for kanohi ki te
kanohi when necessary, for example, during tangihanga
and wananga. In the MAIK programme, Facebook has
enabled the lecturers and class members to stay
connected despite the effects of COVID-19.
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Although social media platforms were not
explicitly designed as educational tools, they are
nonetheless being adopted and used in this way (Manca,
2020). Facebook, in particular, can be a beneficial and
valuable educational tool (Giannikas, 2020; Manickam et
al., 2020; Voivonta & Avraamidou, 2018) primarily when
used in conjunction with learning management systems
(Giannikas, 2020). When compared with Moodle,
Kazanidis et al. (2018) argue that Facebook users have
higher levels of social presence (interaction between
participants). Furthermore, Facebook groups, in
particular, encourage communication between students
and create a positive social climate where students
interact and share ideas and materials (Kazinidis et al.,
2018). Importantly, in a two-year study, Nalbone et al.
(2016) discovered that Facebook fosters greater dialogue
between teachers and students, helps students adjust to
an academic setting, and encourages higher levels of
retention.

Facebook  allows  students to  “become
autonomous” and to “explore their own potential as
learners”, “as professionals”, and to experience co-
creating knowledge in a digital space (Giannikas, 2020,
p. 10; Mnkandla & Minnaar, 2018). For Irwin et al.
(2012), integrating Facebook into the learning experience
allows more accessibility and flexibility concerning the
content, which, in turn, may enrich the quality of
learning. Facebook can be used to disrupt the traditional
boundaries of education through the implementation of
digital teaching and learning in ways that are more social,
open, and interactive (Krutka & Carpenter, 2016;
McLoughlin & Lee, 2010). Facebook may also be used in
higher education to support learning, social interaction,
and facilitate formal and informal learning (Junco, 2014;
Siemens & Weller, 2011).

The most successful online learning environment,
Greenhow and Galvin (2020) opine, is one that includes
asynchronous online features; provides students with
time and space to work at their own pace; allows students
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to choose what they would like to learn; and to engage
frequently in profound learning opportunities with fellow
students, teachers, and the subject matter. Since
Facebook allows for personal profiling, connections,
relationship-building, content creation, and socialising, if
considerately integrated into an online learning plan, it
can assist students and teachers to remain connected,
despite the need for distance with the emergence of
COVID-19 (Greenhow & Galvin, 2020). Social media can
“enhance students’ engagement and make remote
learning seem less remote” (Greenhow & Galvin, 2020, p.
513).

This paper will now provide some examples of how
Facebook has been useful for the MAIK programme.

Facebook Live

Facebook Live is a real-time live streaming
platform that provides users with the ability to broadcast
live content (Adedokun et al., 2020; Horsman, 2018;
Johnson et al.,, 2018). Both synchronous and
asynchronous, Facebook Live automatically records live
broadcasts that can be posted and shared (Adedokun et
al., 2020). Facebook Live can be streamed to a private
Facebook group, which is beneficial in a learning context
(Adedokun et al., 2020; Haimson & Tang, 2017; Johnson
et al., 2018). Another beneficial feature of Facebook Live,
concerning learning, is that viewers can participate in the
Live by providing comments in the forms of text, images,
graphics, interchange format, or emoji (Adedokun et al.,
2020). In the MAIK programme, lecturers use Facebook
Live to make announcements or explain
concepts/assessments, and the video recording remains
on the page for students to access again. Students too
can use Facebook Live to make announcements or reach
out for assistance from fellow students and lecturers.
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4A-<% Byron Rangiwai was live.
© Admin
SJuly24 -

Figure 2: Byron Rangiwai “going live” on Facebook

Polls

One of the benefits of Facebook polls is that
students may feel freer to express their true opinion
compared with a face-to-face situation (Salminen, 2014).
Polls have been used in the MAIK programme to gauge
progress or to ask students what they would like to learn
about.
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A % Byron Rangiwai created a poll.

e © Admin
. August 10 - @

How far along are you with Konae Ako 37

D Added by you
| haven't started

D Added by you
I've drafted my assessments

Figure 3: Facebook poll

Academic communication

Facebook can be an effective platform for
academic communication; it may increase interaction
between students and lecturers; and may be used to
promote  student-centred learning (Niu, 2019).
Information can be shared quickly and efficiently,
including diagrams, charts, models, articles, videos, links
etc.
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4As=% Byron Rangiwai
= () © Admin
- September 20 at 3:45 PM - @

Although this is an Aboriginal model, it precisely describes the way
that we teach. As we want you to be exposed to both Indigenous
approaches and Western approaches. Mastery of both sides of the
spectrum will give you options nationally and internationally. Our
intention is always to give you more opportunities NEVER less. This
model is from Ryder et al. (2020, p. 259).

Ryder, C., Mackean, T., Coombs, J., Williams, H., Hunter, K., Holland, A.
J.A, &lvers, R. Q. (2020) Indigenous research methodology — weaving
a research interface. International Journal of Social Research
Methodology, 23(3), 255-267.
https://doi.org/10.1080/13645579.2019.1669923

Western
Research Indigenous
Knowledge & Knowledge &
Methodologies Methodologies

Interface

| * Mutual Respect + Shared Benefits * Human Dignity -+ Discovery* |

Figure 4: Facebook post about teaching

Other ways Facebook has been used in MAIK

Facebook can be used to unite the class and
collaboratively create and maintain a sense of
community. All students have the ability to contribute to
the page. Facebook can also be used to encourage
learning through quizzes and in other ways.
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4A--% Byron Rangiwai shared a link.
wle © Admin
-August 11-8

Do this fun (short) quiz on APA 7th and chuck your score below
https://libraryguides.vu.edu.au/apa-referencing/quiz

LIBRARYGUIDES.VU.EDU.AU
libraryguides.vu.edu.au

Figure 5: Facebook post about APA 7th edition quiz

Facebook can be used to uplift and inspire students with
quotes, stories, videos, Indigenous news and events, and

to share resources such as books and articles.
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_.% Byron Rangiwai
e © Admin
- October 1 at 10:03 AM - @

Here is some inspiration!

My ex-student Abann has published his book - based on his project
that | supervised. He will launch the book at the end of this month.

Yor, A. K. A. (2020). Native displacement in the twenty-first century:
Applying leadership knowledge. Xlibris.

Kia kaha tatou

A
N - oAt In e twerty frn Carfny ARG ImacensE knowiecge

-~ a .
W Q B e Ambmwee e
S CENTURY.

APﬁlVIlIS LEADERSHIP KNOWLEDGE a—r s |

understand W Tt Now | am shaning my story o
discovery, fulfilling my father's Jegacy of contributin
Sudanese community and New Zealand soclety. It s hope
serve 45 2 valuable resource in applying leadership kn
South Sudanese diaspora back home and to the future
other ethnic communities of New Zealand.

1 would like to thank a few people who have su
producing this book on my community research pr
Project), Mostly, | must acknowledge my indigenous mas
supervisor, Dr Byron Kangiwal. t am deeply grateful for b
imspiration in achieving the SIKA Project. Special thanks
Hucker, as my tuakana, and to my critical supervisor and
Devitt, and Yasmin Standfield for editing and proofread
would have been impossible for me to complete this con
without also the support of the ARCC governance board,
contributors.

Thank you to the South Sudanese community memb
and Wellington who participated in the storytelling g
their voices as storytellers, there would be no project. Th
their years of struggles and hardship through the fo
Journeys to Aotearoa New Zealand, Also, | would lke

Figure 6: Facebook post about ex-student book publication

Facebook can be used to share new technologies
with students that may enhance their learning
experiences.
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Byron Rangiwai shared a link.

© Admin
July 29 -@

The other week | shared an app on this page called tiki-toki. | had to
use this app to create a timeline for a master's assignment that I'm

doing. The assignment is due in next week but | decided to hand it in

today. Here is my attempt at making a timeline. Some of you might
find tikitoki fun to use!

https://www.tiki-toki.com/timeline/entry/1463685/5G-History/

TIKI-TOKL.COM
5G History

Figure 7: Facebook post sharing tiki-toki.com!

COVID-19 has disrupted the educational and
cultural landscape for Maori, and Indigenous students
enrolled in the MAIK programme. Kanohi ki te kanohi, as
a cultural concept, has been challenged by the advent
and spread of the virus. However, innovative practices,
such as using Facebook as an online substitute for
kanohi ki te kanohi has kept the MAIK class together
through hard times and has made communication easier.
Without an effective vaccine, COVID-19 will continue to
affect our lives (Baker et al., 2020; Durheim & Baker,
2020; Wilson et al., 2020) which, will, of course, impact
on the learning of MAIK students. As with any technology,
Facebook must be used critically, and the potential
harmful of effects of 24/7 engagement with technology
considered and mitigated where possible (Talaei-Khoei et
al., 2020). For the near future, however, Facebook will
remain part of the MAIK programme in Mangere as a tool
for teaching, learning, and communication, and as a

1 Byron is enrolled in the Master of Digital Business programme at the
University of Waikato. The use of tiki-toki.com was part of one of the
assessments.
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substitute for kanohi ki te kanohi, that can be held in the
palm of one’s hand and accessed at any time.

Te Kaharoa, vol. 15, no. 1, 2020, ISSN 1178-6035
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